Scientific studies found the impact of professional development on effective classroom practices in Higher Education. This paper hypothesizes no statistically significant effect of lecturers' professional development on classroom practices in some selected Saudi Universities not as highlighted in the model. Hierarchical multiple regression was used to showcase the effects of professional development factors on classroom practices. The sample of this study consisted of 45 professionally trained lecturers randomly selected from the three Saudi Universities. The study found that teaching competence has a positive statistically significant relationship with the classroom practices, next is technology, evaluation competence, human competence, and cultural competence are among the variables found to have weak effects on classroom practices in Saudi Universities.
Introduction

Educators and educational stakeholders across the globe are exploring ways to making changes in higher learning institutions through developing the teaching staff professionally. Professional development is defined as the holistic and sustained approach to improving teachers' effectiveness in making students' higher achievers (National Staff Development Council, 2009 ). Guskey (1985) stressed that educational professional development encompasses structured activities in enhancing educators' professional skills, keeping them to-date or supporting changes in educational environment. The main perceived professional development factors demonstrated in the literature that contribute to the perceived quality of effective classroom change are human competence (Schnonert-Reichl & Lawlor, (2010) , technology competence (Hansen, Hennig-Thurau, & Wochnowski, 2000) teaching competence, cultural and evaluative competence (Wong & Moni, 2014) . Existing literature found that, teaching methodology, teacher ability to respond to students' queries, control students' unwanted behavior, and reflection (Ratcliff, Jones, Costner, Savage-Davis & Hunt, 2010) are best factors that reflect the classroom practices.
Fortunately, many organizations support and encourage their staff development to become well-rounded in their field (Lebeau, 2008) and many others do not. In the light of the abovementioned assertions, this study investigated the causal relationship between lecturers' professional development and classroom practices in Saudi Arabia in accordance with the theory of (Guskey, 1985) and the existing related literature. Guskey's, (1985; 2002) theory was used to investigate the effect of professional development on classroom practices in some selected Saudi Universities. Studies that examine this effect are few (Berman & Ritchie, 2006) in Arab countries and specifically in Saudi Arabia. Empirical studies affirmed that most of the Saudi teachers lack the use of modern technologies in the lecture rooms (An-Nuh, 2006; As-Shahrani, 2013) . Additionally, there is a lack of scientific study according to the literature examining the effect of staff professional development on classroom practices in Saudi Arabia. In order to fill and reduce the gap in literature, the following research hypothesis was formulated. Guskey's (1985) model centered on the recent trends in educational professional development which encompasses structured activities or courses in the workplace to enhance professional skills of educators and keep them up-to date or support changes in any organizational setting. Guskey (1985; 2002) proposed that professional development is a systematic attempt that brings about change. Guskey (1985) specifically described the change components as: (a) change in the classroom practices of teachers, (b) change in teacher's beliefs and attitudes, and (c) change in the learning outcomes of students. Guskey (1985; 2002) believed that teachers need to change their educational narrative namely; beliefs and attitudes first, before they can change instructional practices. In his view, real changes in teacher's narrative will bring changes to student's outcomes. His model for teacher-change is based on the idea that change is a developmental learning process for teachers and primarily experientially-based. Fig 1 depicts the Guskey (1985) model. This study was a pure quantitative. The samples of the study consisted of 45 faculty members from three Saudi Universities namely; Umm Al-Qura University, King Saud University, and Al-Baha University who were drawn purposively. 15 faculty members represented each University. After gathering the information about the respondents from the postgraduate offices of each respondent's university. An official letter was sent to the respondents seeking their participation in the study before the administration of the research instrument. The instrument of the study was survey questionnaire. The instrument contained 39 items using six rating scale ranging from (1) strongly disagree (2) disagree (3) slightly disagree (4) slightly agree (5) agree and (6) strongly agree. The instrument used was adopted from Al-Sharif, Morena-Murica, Torregrosa and Pedreno (2015) and slightly modified to suit the purpose of this study. The reliability of the instrument was run using Cronbach alpha as shown in Table 1 through 6. The validity of the instrument was tested using back translation and face validity. The instrument face validity was carried out by three experts in the field of education. I need to attend CPD program to help me manage the time efficiently.
Statement of Problem
Guskey's Model
I need to attend CPD program to make my class students' centered.
I need to attend CPD program in diverse teaching methods.
I need to attend CPD in controlling students' behaviors.
Cronbach Alpha .88 I need to attend CPD program that will assist me on how to be accountable to Allah (God).
I need to attend CPD program that will assist me to communicate with the students in and out of the classrooms.
I need to attend CPD program that will assist me to link the teaching styles with students' motives.
I need to attend CPD program to improve interaction with students.
Cronbach Alpha .76 Table 2 explains that five items were used for measuring human competence on a five-Likert rating scale. The reliability of the items is .76. Cronbach Alpha .74 Table 3 explains that six items were used for measuring technology competence on a five-Likert rating scale. The reliability of the items is .74. I need to attend CPD program to prepare students' exams.
I need to attend CPD program to improve teaching and learning through the feedback of students' examination result.
I need to attend CPD program to know various evaluation methods suitable for the students' motives.
I need to attend CPD program to know the benefits of various evaluation methods not just for exams.
Cronbach Alpha .71 Table 4 explains that five items were used for measuring evaluative competence on a five-Likert rating scale. The reliability of the items is .71. I need to attend CPD program to change students' culture towards learning.
I need to attend CPD program to change the culture of the University community in improving teaching and learning.
I need to attend CPD program to change the culture of the external community in improving teaching and learning.
I need to attend CPD program to effectively utilize the culture of teaching and learning.
Cronbach Alpha .70 Table 5 explains that five items were used for measuring cultural competence on a five-Likert rating scale. The reliability of the items is .70. I make the classroom active because I use problem solving method.
I can use different methods of teaching to deliver lectures in the classroom because I know they will work very well.
I usually answer students' question positively.
I help students to find answer to their questions.
I am not able to answer students' questions during the lecture time.
I know the way to put an end to students' late coming to the class.
I can control students who make noises in the classroom.
I cannot control students' unwanted behavior in the classroom.
I give a chance to students to reflect on what I present to them.
I specify the time in the lecture to reflect with students on the main topic.
I do not give a chance to students to reflect either before or after the lecture.
Cronbach Alpha .79 Table 6 explains that twelve items were used for measuring classroom practices on five-Likert scale. The reliability of the items is .79.
Back translation was utilized to translate the instrument from Arabic to English for more clarity before the data collection and from Arabic back to English after the data collection. The translation of the research instrument underwent two phases. The first phase involves giving the Arabic version of the research instrument to two experts who are proficient in Arabic and English for translation. The second phase is the referral of the first and second English translations of the instrument to another translator for review in checking for the original translation of the instrument to avoid error. The This study hypothesizes that, developing Saudi teachers in terms of teaching competence, human competence, technology competence, evaluation competence, cultural competence, and teaching methodology might not necessarily bring forth a perceived change in the learning classroom in Saudi context. The crucial point is that it is not the professional development per se, but the experience of successful implementation that changes teachers' attitudes and beliefs about the classroom practices. To either reject or fail to reject the research null hypothesis, the hierarchical multiple regression was run to investigate the results.
Results and Discussions
The results of the demographic information of the respondents who participated in the study across the three selected Universities in Saudi Arabia are shown in Table 7 . Associate Prof.
Prof. Table 7 shows that the respondents who participated in the study were equally from the three outstanding universities in Saudi Arabia. Majority of them were PhD holders (n = 27), assistant professors (n= 13), have more than 26 years of teaching experiences, were in the science mainstream, have not attended any seminars and workshops related to professional development programs, and have never taken time to attend any professional development program.
In order to investigate the effect of professional development program on classroom practices according to the theory employed to either reject or fail to reject the null hypothesis. Table 8 presents the results of the hierarchical multiple regression. Table shows that the whole professional development variables have statistically significant effect on classroom practices in Saudi Universities (R = .849; p = .041). To further search which of the professional development variables have more impact on classroom practices among the three Saudi Universities. Table 9 shows the results as follows: Table 9 shows that teaching competence as a subset of professional development has a statistically significant effect on classroom practices (R = .613; p = .003). Table 10 shows that technology competence is next to teaching competence in rank. Table 10 shows that technology competence as a subset of professional development is found to have a minimal statistically significant effect on classroom practice (R = .431; p = .000). Table 11 shows that evaluation competence is next to technology competence. Table 11 shows that evaluation competence as a subset of professional development is found to have a minimal statistically significant effect on classroom practices in the three selected Saudi Universities (R = .347; p = .000). Table 12 shows the results of human competence. Table 12 shows that human competence has a weak statistically significant effect on classroom practices in the Saudi Universities (R = .276; p = .000). Table 13 shows the results of cultural competence. Table 13 shows that cultural competence has the weakest statistically significant effect on classroom practices in Saudi Universities (R = .273; p = .000).
The results of this study are in consistent with the studies of Berman and Ritchie (2006) and Bhargava & Pathy (2011) that found the relationship between teaching competence and classroom practice, Schnonert-Reichl and Lawlor (2010) which found the relationship between human competence and classroom practice, Keengwe (2007) which found the relationship between technology competence and classroom practices, Ololube (2008) and DiPerna (2004) who found the relationship between evaluation, cultural competence and classroom practices.
Recommendations
This study found that, the Saudi Universities have greatly contributed to classroom practices in terms of teaching competences and technology competence, however, they lack in terms of human, evaluation and cultural competences. The study recommends that, the University authorities as well as Saudi Government should focus more on developing the teaching staff in the lacking areas without neglecting the strong areas. This study suggests that, the teaching staff need pre and post professional training because that will help develop their professional competence, lead to their teaching practices, and the learning outcomes. The researchers recommend that, the teaching staff need to have certificate of teaching in higher education before embarking on teaching as known globally.
